
Shared and Independent Reading
For students with most significant cognitive disabilities



• Learn how to determine if your student is an emergent or 
conventional reader

• Learn about the CAR and CROWD strategies for shared reading
• Understand what resources are available for Tar Heel Reader 

and Tar Heel Shared Reader
• Learn about the DLM resources for shared reading
• Learn about resources for independent reading

Objectives



This is Key!



“ We are teaching our 
students how to use the 
voice within their mind.”

Shared and Independent Reading



A Comprehensive Diet

Jane Farrall

https://www.comprehensiveliteracy.com/differentiating-instruction.html#/


Emergent vs Conventional Literacy

Engaging the 
minds of 
students is one 
way to reduce 
challenging 
behaviors.



• All of the behaviors and understandings of learners of any age that 
precede and develop into conventional reading (Koppenhaver, 
Colman, Kalman, & Yoder, 1991; Sulzby, 1985)

• Can’t identify words out of context
• Often can successfully tell the story of a familiar book
• Can interact with other reading materials that they find interesting 

when they are given the right kinds of supports and experiences
• They are working to understand the functions of print and print 

conventions, phonological awareness, alphabet knowledge, and 
important receptive and expressive language skills (vocabulary, 
syntax, and narrative skills)

Emergent Reading



• Learn why we read
• Build background knowledge and concepts
• Develop understandings of concepts about print
• Develop phonemic awareness
• Learn to identify some concrete words
• Learn to identify some letter names and sounds
• Develop a desire to learn to read

Emergent Readers Must



•Follow students’ lead to maximize the 
engagement

•Encourages students' engagement and 
interaction to support communication (but 
not required)

•Builds speaking and listening skills 
(Expressive and receptive language)

Shared Reading



• Labeling objects in the illustrations (“I see a dog.”)
• Talking about what is going on in the book (“That dog is making 

a big mess.”)
• Referring to real-life connections to the story (“Sometimes we 

make messes too!”)
• Referencing the print (“There is a b like the b in your name”)
• Commenting and responding to the student’s initiations and 

interests rather than reading every page from start to finish

Erickson and Koppenhaver 2020

Strategies for Shared Reading



During Shared Reading

Do
• Read daily
• Set purposes for listening
• Make the book available
• Variety of materials
• Link to students’ interest
• Provide language models

Do Not
• Read stories you do not like
• Discourage questions
• Ask questions on every page
• Distract yourself
• Insist on correct answers



•Comment and wait
•Ask for participation 
and wait (at least 10 
seconds)

•Respond by adding 
a little more

• Follow the CAR 
Planning Form (PDF)

C.A.R. Approach

https://www.sharedreader.org/reflection-forms/
https://www.sharedreader.org/reflection-forms/
https://www.dropbox.com/s/3k6wilw2uwq8zu4/read_follow_the_car_poster.png?dl=1


CAR Example (Pointing to the colored 
umbrella)
C – “Look at the colors!” 
Student looks at picture

A – “You see that?” (pointing to 
the purple) I like the purple.
Student:  “Red”

R – “Red is a great color!”  “I 
love the colorful umbrella.”



C.A.R. 
Flow Chart



Aided Language 
Stimulation and 
Commenting
Using AAC to talk to a 
learner while either 
pointing to or selection 
icons on a 
communication 
device/display

CORE words – identify core vocabulary that can 
be used to model on the AAC system during 
shared reading.

Reading vs. Commenting – don’t just read the 
text – make comments about what you are 
reading!

Content and Print – plan your comments to 
make comments about the content of the book 
as well as print referencing.

Comments, NOT Questions – wait to invite the 
CROWD into the CAR until students are engaged 
and interacting in the CAR



• Identify core vocabulary that can be used to model on the AAC system during Shared Reading. 
Make sure to model core vocabulary, model all parts of speech, and provide access to the 
alphabet.

• Project Core offers comprehensive supports for communication instruction for students with 
significant cognitive disabilities. The Center for Literacy and Disability Studies developed Project 
Core in response to needs identified through the DLM Alternate Assessments. More about the 
DLM Core Vocabulary

• DLM Core Vocabulary Overview (PDF, 10 pages, 392 KB) This paper describes the value of using a 
core vocabulary for students who use augmentative and alternative communication (AAC), 
particularly when addressing the communication and academic demands of the DLM Essential 
Elements.  The paper also includes a detailed description of the selection and ranking process 
used to identify the 463 words included in the DLM Core Vocabulary.

• DLM “First 40″ Core Vocabulary (PDF, 1 page, 281 KB) This table includes the DLM “First 40” 
recommended core vocabulary words for students and a description of how these words were 
selected.  The “First 40” core vocabulary words are particularly useful for students who need AAC 
systems with a limited set of words and symbols due to motor, sensory, and or cognitive 
challenges.

• DLM Core Vocabulary-Resource (XLSX, 27 KB) DLM Core Vocabulary is a list of words that have 
been determined to be highly useful for communicating in both social and academic contexts. The 
words are listed in rank order of utility based on a variety of factors that are fully explained in 
the DLM Core Vocabulary Overview paper. This word list includes vocabulary that is necessary for 
the DLM Essential Elements. (This list is also available in PDF format.)

• 3D Printer Tactile Symbols for Core Vocabulary

Commenting with Core

http://project-core.com/
https://www.dropbox.com/s/wt20isvx5rwqp28/DLM_Core_Vocabulary_Overview_2020.pdf?dl=1
https://www.dropbox.com/s/lpvqpbxntcgp2q9/DLM_Core_Vocabulary_1st_Forty_2020.pdf?dl=1
https://www.dropbox.com/s/eiv7wuovjci7ghd/DLM_Core_Vocabulary_List_2020.xlsx?dl=1
https://www.dropbox.com/s/g39ogfjeuvka3gj/DLM_Core_Vocabulary_List_2020.pdf?dl=1
http://www.project-core.com/3d-symbols/


Attributing Meaning

• “I wonder what you 
think…”
•Student [smiles 
and looks excited]

• “I see you smiling! It 
looks like you like ice 
cream. Yum!”



C
R
O
W
D

Putting the CROWD in the CAR Lesson Plan Template (PDF)

https://www.sharedreader.org/reflection-forms/


C – Completion Prompts – Leave a “blank” at the end of the sentence and 
invite the student(s) to fill it in. Focus on language structures (rhyme and 
repetition) – “ Brown Bear, Brown Bear, what do you  ______”
R – Recall Prompts – Ask questions about what happened in the book, or 
earlier in the book. Focus on plot and sequencing. “What happened to the 
car?”
O – Open-Ended Prompts – Invite children to express their ideas by asking 
question that have no clear answers. Focus on the pictures. “Tell me what 
you see.”
W – “Wh” Question Prompts – Ask what, where, when, why, and how 
questions. “What’s happening here?”
D – Distancing Prompts – Ask children to relate pictures and words to their 
own experiences in the world. “Have you ever….”

CROWD



CROWD in the CAR Flowchart



PEER



Tar Heel Reader

https://tarheelreader.org/


• Maximize student engagement and interaction

• Asking very few direct questions

• Work to recruit and sustain interest and engagement

• Encourage students to communicate using gestures, images in the book, and 
objects

• New DLM familiar text lessons – sample lesson for each EE in the blueprint 
that includes one or more familiar text (page by page guidance) – link to 
documents About Grade Level Text

• You can learn more about shared reading by completing these DLM 
Professional Development modules:
Shared Reading Online Self-directed Module
Shared Reading Facilitated Module Materials for Groups

DLM Familiar Text

https://unc.az1.qualtrics.com/jfe/form/SV_9soEeaJobFAqQPX?Q_JFE=qdg
https://www.dlmpd.com/shared-reading/
https://dynamiclearningmaps.org/instructional-resources-ie/english_language_arts/familiar-texts


DLM Exemplar 
Text  Supports
DLM PD page

Hatchet by Gary Paulsen (grade band 6-8)
About Hatchet: Chapter 1.
About Hatchet: Chapter 2.
About Hatchet: Chapter 3.
About Hatchet: Chapter 4.
About Hatchet: Chapter 5.
About Hatchet: Chapter 6.
About Hatchet: Chapter 7.
About Hatchet: Chapter 8.
About Hatchet: Chapter 9.
About Hatchet: Chapter 10.
About Hatchet: Chapter 11.
About Hatchet: Chapter 12.
About Hatchet: Chapter 13.
About Hatchet: Chapter 14.
About Hatchet: Chapter 15.
About Hatchet: Chapter 16.
About Hatchet: Chapter 17.
About Hatchet: Chapter 18.
About Hatchet: Chapter 19.
Tar Heel Reader Hatchet Collection.

https://www.dlmpd.com/texts-resources/
https://www.dlmpd.com/texts-resources/
http://tarheelreader.org/2013/05/23/about-hatchet-chapter-1/
http://tarheelreader.org/2013/10/04/about-hatchet-chapter-2-2/
http://tarheelreader.org/2013/10/04/about-hatchet-chapter-3-2/
http://tarheelreader.org/2013/10/04/about-hatchet-chapter-4-2/
http://tarheelreader.org/2013/10/04/about-hatchet-chapter-5-2/
http://tarheelreader.org/2013/10/04/about-hatchet-chapter-6-2/
http://tarheelreader.org/2013/10/04/about-hatchet-chapter-7-2/
http://tarheelreader.org/2013/10/04/about-hatchet-chapter-8-2/
http://tarheelreader.org/2013/05/29/about-hatchet-chapter-9/
http://tarheelreader.org/2013/05/29/about-hatchet-chapter-10/
http://tarheelreader.org/2013/06/06/about-hatchet-chapter-11/
http://tarheelreader.org/2013/06/06/about-hatchet-chapter-12/
http://tarheelreader.org/2013/06/06/about-hatchet-chapter-13/
http://tarheelreader.org/2013/06/05/about-hatchet-chapter-14/
http://tarheelreader.org/2013/06/05/about-hatchet-chapter-15/
http://tarheelreader.org/2013/06/10/about-hatchet-chapter-16/
http://tarheelreader.org/2013/06/10/about-hatchet-chapter-17/
http://tarheelreader.org/2013/06/07/about-hatchet-chapter-18/
http://tarheelreader.org/2013/06/07/about-hatchet-chapter-19/
http://tarheelreader.org/favorites/?collection=hatchet-collection


• 3rd Grade Shared Reading Vignette My Father’s Dragon Unit – 
“Wild Island”

• 4th Grade Shared Reading Vignette The Birchbark House Unit – 
“Omakayas”

• 5th Grade  Shared Reading Vignette The Secret Garden – 
“Families”

• 7th Grade  Shared Reading Vignette Hatchett – “Moose”
• 9th-10th Grade Shared Reading Vignette The White Heron – 

“Making a Dress”
• 11th-12th Grade Shared Reading Vignette To Kill a Mockingbird 

– “Dad Loved the Farm”

Shared Reading Vignettes – DLM PD page

https://www.dropbox.com/s/yve404q8bjuk39n/Shared%20Reading%20Vignette%20%28Grade%203%29.pdf?dl=0
http://tarheelreader.org/2014/04/11/wild-island-2/
https://www.dropbox.com/s/6sud4s263mqbm38/Shared%20Reading%20Vignette%20%28Grade%204%29.pdf?dl=0
http://tarheelreader.org/2014/04/11/omakayas-2/
https://www.dropbox.com/s/4dpvwgaehoaxgnm/Shared%20Reading%20Vignette%20%28Grade%205%29.pdf?dl=0
https://tarheelreader.org/2019/12/04/families-17/
https://www.dropbox.com/s/lu21u4gt9q06cr8/Shared%20Reading%20Vignette%20%28Grade%207%29.pdf?dl=0
http://tarheelreader.org/2014/04/11/moose-6/
https://www.dropbox.com/s/2e05jltroro7bfg/Shared%20Reading%20Vignette%20%28Grade%209-10%29.pdf?dl=0
http://tarheelreader.org/2014/04/11/making-a-dress-2/
https://www.dropbox.com/s/6gc6wl6vrvffpjb/Shared%20Reading%20Vignette%20%28Grade%2011-12%29.pdf?dl=0
http://tarheelreader.org/2014/04/11/dad-loved-the-farm-2/
https://www.dlmpd.com/texts-resources/


Anchor-Read-Apply – DLM PD page

• Teaching Text 
Comprehension: Anchor-
Read-Apply Online Self-
directed Module

• Example from Grade 4

https://www.dlmpd.com/texts-resources/
https://unc.az1.qualtrics.com/SE/?SID=SV_0HUxeILOZ2jLWEB
https://unc.az1.qualtrics.com/SE/?SID=SV_0HUxeILOZ2jLWEB
https://unc.az1.qualtrics.com/SE/?SID=SV_0HUxeILOZ2jLWEB
https://unc.az1.qualtrics.com/SE/?SID=SV_0HUxeILOZ2jLWEB


Tar Heel Shared Reader Info

https://www.sharedreader.org/


Tar Heel Shared Reader

https://shared.tarheelreader.org/


Project Core
PROJECT CORE

A Stepping-Up Technology Implementation 
Grant Directed by the Center for Literacy and 

Disability Studies
•ABOUT
• QUICK START GUIDE
• TEACHING SUPPORTS AND 
IMPLEMENTATION
• PROFESSIONAL DEVELOPMENT
• UNIVERSAL CORE
• COMMUNICATION APPS AND SGDS
• SCHOOL GUIDANCE
• RESEARCH
• SUCCESS STORIES
• FAQS

http://www.project-core.com/
http://www.project-core.com/about-project-core/
http://www.project-core.com/quick-start-guide/
http://www.project-core.com/implementation-resources/
http://www.project-core.com/implementation-resources/
http://www.project-core.com/professional-development-modules/
http://www.project-core.com/communication-systems/
http://www.project-core.com/app-and-sgd-product-keys/
http://www.project-core.com/school-guidance-2/
http://www.project-core.com/research-and-publications/
http://www.project-core.com/success-stories/
http://www.project-core.com/frequently-asked-questions-faqs/


• Weekly Literacy Academic Routines Planning Form
• Putting It All Together Self-Reflection Form (PDF)
• Shared Reading Self-Reflection Form (PDF)
• Getting Started: Students with Sensory and/or Motor 

Impairment (PDF)
• Using Graphic Symbols of Manual Signs for Universal 

Core (PDF)
• All Adult Reading Partner Self-Reflection Forms (PDF)
• Coach Observation Form (PDF)

Project Core/Tar Heel Shared Reader 
Forms

http://www.project-core.com/instructional-planning-and-reflection/
http://www.project-core.com/instructional-planning-and-reflection/
http://www.project-core.com/instructional-planning-and-reflection/
https://www.sharedreader.org/classroom-resources/
https://www.sharedreader.org/classroom-resources/
https://www.sharedreader.org/classroom-resources/
https://www.sharedreader.org/classroom-resources/
https://www.sharedreader.org/observation-planning/
https://www.dropbox.com/s/1b09nfmuaiz3r58/Coach_Observation_Form_v5.pdf?dl=1


Independent Reading

Wordless 
picture books Online books Partner read-

alouds

Computer 
read-alouds

Closed 
captioning

Student 
authored text



Unite

https://www.uniteforliteracy.com/


Epic Books

https://www.getepic.com/options?utm_source=google&utm_medium=cpc&campaignid=17366923422&adgroupid=145746280788&device=c&creative=601144297126&gclid=Cj0KCQiA6LyfBhC3ARIsAG4gkF-kC2e__yQ3h2C3gvNB5l4kXxLGyiS1ouTdoCEanXcYYy57qljHCUkaAogXEALw_wcB


VOOKS

https://vooks.com/pages/educators/?gclid=Cj0KCQiA6LyfBhC3ARIsAG4gkF9B-w-T6aXdQGuow3hN-o6HSh19g_85SOZiiUvUdbB7ACcOSRRynBEaAiYUEALw_wcB


The Kansas State Department of Education does not discriminate on the basis of race, color, national origin, sex, disability or age in its programs and activities and provides equal access 
to the Boy Scouts and other designated youth groups. The following person has been designated to handle inquiries regarding the nondiscrimination policies:  KSDE General Counsel, 
Office of General Counsel, KSDE, Landon State Office Building, 900 S.W. Jackson, Suite 102, Topeka, KS 66612, (785) 296-3201.

Contact Information

Cary Rogers
Education Program Consultant
Special Education and Title Services
(785) 296-0916
crogers@ksde.org 

mailto:name@ksde.org
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