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Executive SummaryExecutive SummaryExecutive SummaryExecutive Summary 

WW hile the 2001 Legislature grappled with the issues of school 
district boundaries and school finance, Kansas schools continued 
to offer evidence that students were being well educated. The 
number of graduating seniors participating in the annual ACT 

exam continued to grow, topping 78 percent in 2001. Despite the large number of 
students taking the test, Kansas maintained an average score that topped the 
national average and ranked the state first among all states with 75 percent or 
more of graduating seniors participating. Kansas students also continued to top 
national averages on the SAT and were among the top performers in the nation on 
the 2000 National Assessment of Education Progress (NAEP) mathematics exam.  

               Results of the state assessments were also encouraging. Despite the fact 
that students with disabilities were included in greater numbers than ever before 
on the assessment tests, students still showed strong performances in reading, and 
improvements were noted in mathematics performance. Modified and alternate 
assessments for students with disabilities were implemented in the subject areas 
of reading and mathematics in 2001, significantly increasing participation rates 
on those tests. Reading results, which showed high achievement in the first round 
of testing in 2000, remained at that level in 2001. In mathematics, small gains 
were made at each grade level, and baseline scores for science and social studies 
showed just more than 60 percent of students performing in the top three 
performance levels for most grades. The number of school buildings attaining the 
standard of excellence in mathematics in 2001 jumped considerably from 2000 
figures, however the percentage of buildings reaching the standard in reading 
remained constant. Slightly more than 8 percent of buildings met the standard of 
excellence in fourth-grade science, while nearly 7 percent attained the standard 
for seventh-grade science. At the 10th grade, just more than 5 percent of buildings 
achieved the standard of excellence in science. In social studies, 8.6 percent of 
buildings attained the standard of excellence at sixth grade, while 6.7 percent 
reached the standard in grades eight and 11. 

               The one troubling note with test scores at all levels continued to be the 
disparity seen in the performance of students who qualify for free or reduced 
priced lunches as compared to those who do not, as well as that of minority 
students as compared to majority students. The differences between the highest 
and lowest performing students were evident in the national test  

scores as well. Addressing this achievement gap has become a priority for the 
State Board of Education. 

              The number of students passing advanced mathematics and science 
courses reached a five-year high in 2000-01, to 70.9 in mathematics and 73.1 in 
science. Encouragingly, the number of students passing advanced courses who 
qualify for free or reduced priced lunches increased considerably over the 
previous year.  

              Few changes were seen in the state’s student population in the past year. 
Enrollment for the state continued to remain pretty much the same, despite the 
fact that 216 of the state’s 304 school districts experienced declining enrollment. 
That number is up from 203 districts the previous year. Aside from this change, 
the make up of the state’s student population remains roughly the same. Males 
account for 51 percent of the student body, while females make up 49 percent. 
Kansas students are predominantly white, accounting for 79 percent of the 
student population. African American and Hispanic students make up just more 
than 8 percent of the population each. American Indian/Alaskan native students 
and Asian/Pacific Islander students account for approximately 1 and 2 percent of 
the student population respectively. The number of students that qualify for free 
and reduced priced meals remains at 32 percent, while special education students 
make up approximately 12 percent of the population. 

              State attendance rates remained steady at nearly 95 percent in 2001 and 
graduation rates saw an increase to 84.6 percent. Dropout rates remained low at 
2.2 percent, while the incidence of violence in Kansas schools continued to 
decline.  
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National TestsNational TestsNational TestsNational Tests 

KKKK ansas implemented the state assessment program 10 years ago as a 
way to measure how well students could meet challenging 
curricular standards. In addition to determining if Kansas students 
were meeting the standards established by the state, there was also 

a need to determine if performance at the level prescribed by the state enabled 
students to compete academically at a national level. The best way to determine 
this is by comparing Kansas students’ performance on national tests to the 
performance of other students around the nation. 

               Two such measures are the annual ACT and SAT examinations, taken 
primarily by college-bound students. For at least the past decade, Kansas students 
have surpassed the average score of students nationally on both exams.  

               Kansas is fifth in the nation for having the highest percentage of 
graduating seniors participating in the annual ACT exam. In 2001, 78 percent of 
Kansas’ graduating seniors participated in the exam, up from 77.5 percent in 
2000. Kansas students posted an average composite score of 21.6 in 2001, 
beating the national average of 21.0 and  placing Kansas first in average 
composite scores among the five states with the highest percentage of students 
participating in the exam. Kansas students also topped national averages in each 
of the subscale scores for English, math, reading and science reasoning. Kansas’ 
composite score for 2001 remained the same from 2000, as did most of the state’s 
subscale scores. While there was a gap in performance between students eligible 
for free or reduced priced lunches and those who are not eligible, as well as 
between majority and minority students, those populations in Kansas still 
outscored similar students around the nation. 

             In Kansas, 68 percent of students participating in the ACT exam 
indicated they had completed “core or more” coursework, which is 
defined as a typical college preparatory program and matches the 
qualified admissions requirements for Kansas Board of Regents schools. 
That figure is up from 57 percent in 2000, and tops the national average of 
64 percent. Statistically, students who complete core or more course work 
score better on the exam.  

ACT Scores, 1996-2001
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               In Kansas, students who completed core or more coursework had an 
average composite score of 22.6 on the ACT, while those who completed less 
than  core coursework had an average composite score of 19.7. 

(Continued on next page) 
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             Fewer Kansas students participate in the SAT exam. Just 9 percent of 
graduating seniors in the state participate in the SAT, well below the national 
average of 45 percent. The SAT exam is used for admission and scholarship 
programs for colleges and universities that are primarily outside the Midwest. 

               Kansas students’ scores on the 2001 SAT topped national averages on 
both the verbal and math mean scores. In Kansas, students achieved a  

 mean verbal score of 577, compared to the national average of 505, while the 
state’s mean math score was 580, compared to the national average of 514. The 
verbal scores posted by Kansas students show a three point increase over last 
year, while mean math scores have remained the same. Nationally, verbal scores 
and mean math scores show no change from last year. Over the past five years, 
mean verbal scores in Kansas are down by one point, while mean math scores are 
up by five points.  

(Continued on next page.) 

SAT Mathematics Scores
1996-2001

580580576575
585

514514511512511

460

480

500

520

540

560

580

600

1996-
1997

1997-
1998

1998-
1999

1999-
2000

2000-
2001

KANSAS NATION

SAT Verbal Scores
1996-2001

577574578578 582

505505505505505

460

480

500

520

540

560

580

600

1996-
1997

1997-
1998

1998-
1999

1999-
2000

2000-
2001

KANSAS NATION

[3] 

National TestsNational TestsNational TestsNational Tests 



Grade 4 
                             Kansas 
                               Nation 
 
 
Grade 8 

                             Kansas 
                               Nation 

Percentages of public school students 
attaining achievement levels at 

Grades 4 and 8. 

National TestsNational TestsNational TestsNational Tests 

In 2000, Kansas students participated in the NAEP mathematics assessment for 
the first time. Kansas fourth and eighth graders posted average scale scores above 
those returned by their peers nationwide. Kansas fourth graders had an average 
scale score of 232, 6 scale points above the national average, while Kansas eighth 
graders had an average scale score of 284, 10 scale points above the national 
average. Kansas was one of only two states in the nation to be among the top 
performers at both grade levels in terms of average scale scores. At the fourth 
grade, Kansas ranked seventh in the nation in terms of average scale scores, tying 
with North Carolina and Vermont. At the eighth grade, Kansas ranked third in the 
nation, tying with Maine. In terms of performance levels, only four states had a 
higher percentage of students than Kansas performing at the proficient level or 
above in the fourth grade. In the eighth grade, only two states had a higher 
percentage of students performing at that level.  
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NAEP 2000 
Mathematics Assessment 
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TT he 2000-2001 school year marked the first time modified and alternate 
state assessments were available for students with special needs. 
Modified and alternate assessments are designed to assess students 
with disabilities severe enough that they cannot participate in the 

general assessment. The modified and alternate assessments were developed in 
the subject areas of reading and mathematics. As a result of implementing these 
assessments, participation rates in those subject area assessments increased 
considerably. The elementary and middle school rates of participation for all 
students were over 98 percent in 2001, while at the secondary level rates were 
over 96 percent. 

               This change in the assessment process was necessitated by the 
Individuals with Disabilities Education Act (IDEA) as well as the Elementary and 
Secondary Education Act (ESEA). Each piece of legislation included provisions 
that required children with disabilities, as well as students with limited English 
proficiency, be included in general state and district-wide assessment programs. 
To fulfill those provisions, Kansas did the following: 

ü Developed plain English forms of the Kansas assessments for use with 
limited English proficient (LEP) students. Validity studies determined that 
simplifying the language of the tests did not change the construct, therefore 
the plain English form was an accommodation to the test rather than a 
modification of the test. Scores from these forms were aggregated with the 
general assessment scores. 

ü Expanded the use of accommodations for students with disabilities and LEP 
students to include such things as audiotapes. Students must be receiving the 
accommodation consistently in the classroom in order to use the 
accommodation on the state assessment. 

ü Developed modified and alternate assessments to use with students whose 
special education needs were so significant they could not participate in the 
general assessment without modifications. Modifications, by definition, 
change what is being measured. Because the construct of the assessment 
changed in modified and alternate assessments, mean scores do not include 
the results of these two forms. 

As previously noted, the implementation of the modified and alternate 
assessments have required some minor changes in the way assessment scores are 
reported. For instance, when reporting scores for the “all student” population, the 
scores now include any student taking any form of the assessment. Because the 
modified and alternate assessments represent changes to the construct of the 
general assessment, it is not possible to figure a single mean score for an “all 
student” population. However, students taking any form of the assessment are 
still held to the same standard in terms of performance (advanced, proficient, 
satisfactory, etc.), so it is possible to determine the percentage of the “all student” 
population that scored at each performance level. Therefore, assessment results 
are now reported here by performance level rather than mean score. 

               It is also important, for trend purposes, to understand the differences in 
the populations for which results are reported. In years prior to 2001, scores for 
the “all student” population include scores for any student participating in the 
general assessment. Beginning with the 2001 assessments, scores for the “all 
student” population in the areas of reading and mathematics include all students 
participating in the general assessment, the modified assessment and the alternate 
assessment. Although those populations are different, the difference in terms of 
performance levels is so small that comparing them for trend purposes is still 
valid.  

 

[5] 

Assessment ChangesAssessment ChangesAssessment ChangesAssessment Changes 



Reading ResultsReading ResultsReading ResultsReading Results 

AA high level of performance on the State Reading Assessment was 
maintained in 2001, despite the inclusion of all qualifying 
students with disabilities and limited English proficiency. 
Participation rates for the all student population on the reading 

assessment increased by nearly two percentage points in 2001 for grades 
five and eight, and by four percentage points in grade 11. Participation by 
students with disabilities was up more than 13 percentage points at grade 
five, nine percentage points at grade eight and by 16 percentage points at 
grade 11. Despite those increases, the percentage of students performing 
in the top three performance levels (advanced, proficient and satisfactory) 
was over 60 percent at all grade levels except grade 11. 

               At the fifth grade, 63.5 percent of students performed at the satisfactory 
level or above, an increase of 1.2 percentage points from 2000. In grade eight, 
65.9 percent of students performed at the satisfactory level or above, a decrease 
of less than 1 percentage point from the previous year. At grade 11, the percent of 
students in the top three performance levels dropped by two percentage points. 
These small differences are considered educationally insignificant and indicate 
that reading performance has remained static over the past year. 

(Continued on next page) 
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Reading ResultsReading ResultsReading ResultsReading Results 

Disaggregated scores show that White students attain the highest 
performance levels in reading, while African American and Hispanic students 
perform the least well. The percentage of students performing in the top three 
levels differs by more than 33 percentage points between the highest and lowest 
scoring groups. That gap in performance is down almost two percentage points at 
grade five, up nearly three percentage points at grade eight and up approximately 
two percentage points at grade 11.  A difference in performance is also noticeable 
between students who are not eligible for free or reduced priced lunches and 
those who are eligible for the programs. Ineligible students perform better than 
eligible students. The greatest difference is between ineligible students and those 
who qualify for free lunches. The number of students performing in the top three 
performance levels differs by up to 31 percentage points among ineligible 
students and those who qualify for free lunches. The difference in the percentage 
of ineligible students who perform at the satisfactory level or above and those 
who qualify for free lunches and perform at the same level has decreased by one 
percentage point at grade five, remained the same at grade eight and increased 
almost two percentage points at grade 11.   

The reverse occurs at the basic and unsatisfactory levels. At both of these levels, 
there are higher percentages of African American and Hispanic students as 
compared to White students. The difference is as great as 28 percentage points. 
The same difference occurs with students who are eligible for free or reduced 
priced lunches, as greater numbers of eligible students perform at the basic or 
unsatisfactory level. 

 The difference in performance between majority and minority students 
as well as between students ineligible for free or reduced priced lunches and 
those who are eligible remains a concern and has been targeted by the State 
Board of Education as an area of high priority in the coming years.  

Students Demonstrate Strong Performance on 
Reading Diagnostic Test 

 

In an effort to improve reading instruction and 
ensure all children were reading at grade level by the time 
they completed the third grade, the State Board of 
Education in 1999 began requiring school districts to 
conduct a reading diagnostic assessment of all second 
grade students.  

The purpose of the reading diagnostic assessment is 
to provide teachers with specific information as to the 
reading abilities and needs of each individual student. 
Assessments are given during the first quarter of the 
school year, allowing teachers ample time to review the 
results and adjust instruction where necessary.  

In the first year the assessments were given, 36,516 
second-graders participated. Of those, just more than 61 
percent were found to be reading at grade level. In 2000, 
the second year of testing, that figure jumped to 66 
percent.  

Even though these results are encouraging, bringing 
those numbers up is still a priority, given the importance 
of strong reading skills to achievement in all academic 
areas. Realizing this, the State Board has established a 
goal of significantly increasing the number of second 
grade students reading at their instructional level over the 
next three years. 
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5th Grade Reading – Ethnicity 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

8th Grade Reading – Ethnicity 

Reading ResultsReading ResultsReading ResultsReading Results 
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11th Grade Reading – Ethnicity 

Reading ResultsReading ResultsReading ResultsReading Results 
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5th Grade Reading - Eligible for Free or Reduced Lunch and Ineligible for Free or Reduced Lunch 
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Reading ResultsReading ResultsReading ResultsReading Results 

11th Grade Reading – Eligible for Free or Reduced Lunch and Ineligible for Free or Reduced Lunch 
 

11.9

23.725.126.4

13.1
11.2

20.7

27.228.4

12.5 4.7
13.8

21.4

32.7

27.4

4.310.1

20.1

34.4
31.1

0

5

10

15

20

25

30

35

40

Unsatisfactory Basic Satisfactory Proficient Advanced

Ineligible 2000 Ineligible 2001 Eligible 2000 Eligible 2001

[11] 



13.5

25.0
23.224.0

14.4
16.5

25.125.1
21.2

12.2 13.2

19.520.9
23.323.2

14.5

20.0
21.921.021.6

12.611.1

18.3

28.829.2

12.9
10.8

20.0

29.027.3

0

5

10

15

20

25

30

35

Unsatisfactory Basic Satisfactory Proficient Advanced

4th Grade 2000 4th Grade 2001 7th Grade 2000 7th Grade 2001 10th Grade 2000 10th Grade 2001

Math ResultsMath ResultsMath ResultsMath Results 

RRRR esults of the 2001 mathematics assessment offered some encouraging 
news. Percentages of students in the top three performance levels 
(advanced, proficient and satisfactory) were up from 2000 levels at all 
grades.  

               At the fourth grade, 66.7 percent of fourth-grade students performed at 
the satisfactory level or above, an increase of five percentage points from the 
previous year. At the seventh grade, the percent of students performing at the top 
three levels has increased by nearly three percentage points, and the percent at the 
10th grade was up nearly two percentage points from the previous year. At the 
seventh grade, 56.4 percent of students performed at the satisfactory level or 
above, while 43.7 percent of 10th-grade students did the same.  

               Disaggregated results continue to show that White students outperform 
those in other ethnic groups. African American and Hispanic students perform the 
least well. The differences in the percentages of students performing in the top 
three levels for the highest and lowest performing  

groups remained constant from 2000 to 2001, except at grade four where the gap 
narrowed by three percentage points. The gap in performance between the highest 
and lowest performing groups ranges from 35 to 41 percentage points.  

Students who are ineligible for free or reduced priced lunches perform 
better than students who are eligible for the programs. The differences are 
greatest between ineligible students and those who qualify for free lunches. The 
difference in performance between those two groups continues to be great, 
although the gap narrowed slightly among fourth and seventh grade students. 
Among fourth-grade students in 2000, there was a performance gap of 30.8 
percentage points between ineligible students who performed within the top three 
performance levels and those performing at the same level who qualified for free 
lunches. In 2001, the gap had narrowed to 28.2 percentage points. At the seventh 
grade, the gap narrowed from 34.3 percentage points to 33.6 percentage points. 
At the 10th grade, the gap increased by one percentage point from 2000. 

 

Mathematics Scores 2000-01 - All Students 
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Math ResultsMath ResultsMath ResultsMath Results 

4th Grade Mathematics – Ethnicity 

 

 

 

 

 

 

 

 

 

 

 

7th Grade Mathematics – Ethnicity  

 
 
 
 
 
 
 
 

2.5 3.3 4.1 5.110.6

21.6
24.0

28.0

15.8

8.7

18.5

25.3
27.9

19.7

37.7

32.8

16.0

11.1

33.3
31.0

21.2

11.2

26.6

35.3

21.3

12.7

23.2

31.1

25.2

15.4

0

5

10

15

20

25

30

35

40

Unsatisfactory Basic Satisfactory Proficient Advanced

White 2000 White 2001 African American 2001 African American 2001 Hispanic 2000 Hispanic 2001

5.5
1.8

6.9
2.2

7.3
2.0 2.915.7

22.422.222.2
17.5 17.2

22.523.420.8
16.1

12.3

26.2

54.2

12.4

26.0

52.5

15.1

28.2

47.3

9.4
16.0

26.5

45.3

0

10

20

30

40

50

60

Unsatisfactory Basic Satisfactory Proficient Advanced

White 2000 White 2001 African American 2000 African American 2001 Hispanic 2000 Hispanic 2001

[13] 



Math ResultsMath ResultsMath ResultsMath Results 

10th Grade Mathematics – Ethnicity 
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Math ResultsMath ResultsMath ResultsMath Results 

4th Grade Mathematics - Eligible for Free or Reduced Lunch and Ineligible for Free or Reduced Lunch 
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10th Grade Mathematics - Eligible for Free or Reduced Lunch and Ineligible for Free or Reduced Lunch 
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Science ResultsScience ResultsScience ResultsScience Results 

FF irst-year results for the state’s new science assessment show that 60 
percent or more of students participating in the assessment score in 
the top three performance levels at grades four and seven. At grade 
four, 62.2 percent of students performed at the satisfactory level or 

above, while 61.3 percent of seventh-grade students did the same. At the 10th 
grade, the number of students performing at the top three levels was 50.4 percent. 

               When disaggregated by ethnicity, achievement patterns seen in other 
subject area assessments hold true in science, as well. Whites record the highest 
results while African American and Hispanic students perform least well. The 
performance gap in the percentage of students scoring in the top 

three performance levels between the highest and lowest performing groups is as 
great as 45 percentage points. 

When results are compared by socioeconomic status, students who are 
ineligible for free or reduced priced lunches post higher results than students who 
are eligible for the programs. The greatest difference is seen between ineligible 
students and those who qualify for free lunches. The percentage of students 
performing at the top three levels differs by up to 38 percentage points between 
the highest and lowest performing groups. 

               The results from the 2001 science assessment will serve as baseline 
results. Students will take the science assessment again in 2003.  

Science Scores 2001 - All Students 
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10th Grade Science - Ethnicity 
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4th Grade Science - Eligible for Free or Reduced Lunch and Ineligible for Free or Reduced Lunch 
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10th Grade Science - Eligible for Free or Reduced Lunch and Ineligible for Free or Reduced Lunch 
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SS tudents performed well in the first year of testing with the new social 
studies assessment. Results indicate that at least 60 percent of the 
students participating in the assessment at grades six and eight 
performed at the top three performance levels. More than 58 percent of 
grade 11 students did the same. 

               When disaggregated by ethnicity, results show that White students 
perform the best, while African American and Hispanic students perform the least 
well. There is a difference of 40 percentage points in the percentage of students 
scoring in the top three performance levels among the highest performing group 
as compared to the lowest performing group at both grades six and eight. The 
performance gap among the same groups at grade 11 is 35 percentage points. 

               Results by socioeconomic status indicate that students who are ineligible 
for free or reduced priced lunches perform better than students who  

are eligible for the programs. The greatest gap is seen in the performance of 
ineligible students as compared to students who qualify for free lunches. For 
instance, just 7.9 percent of ineligible students perform at the unsatisfactory level, 
while 30.3 percent of students who qualify for free lunches perform at the 
unsatisfactory level. There is a difference of 34.7 percentage points in the 
percentage of students scoring in the top three performance levels among the 
highest performing group as compared to the lowest performing group at grade 
six. At eighth grade, the performance gap between the same groups of students is 
34.2 percentage points and at the 11th grade the performance gap is 27.7 
percentage points. 

               The results of the 2001 social studies assessment will serve as a baseline 
for coming years. Students will participate in the social studies assessment again 
in 2003   

Social Studies Scores 2001 - All Students 
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6th Grade Social Studies – Ethnicity 
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11th Grade Social Studies - Ethnicity 
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11th Grade Social Studies - Eligible for Free or Reduced Lunch and Ineligible for Free or Reduced Lunch 
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Standard of ExcellenceStandard of ExcellenceStandard of ExcellenceStandard of Excellence 

EE stablishing a standard of excellence for Kansas schools, as directed by 
the Kansas Legislature, was no easy task for the State Board of 
Education. In setting the mark, the State Board wanted to be sure 
schools were rewarded for moving students out of low performance 

levels and into higher performance levels. That’s why the method for determining 
the standard of excellence in all subject areas is based on a formula that looks at 
the number of students in the lowest performance levels, as well as those in the 
highest performance levels and gives extra weight to students performing at the 
highest levels. 

               In 2001, the number of buildings attaining the standard of excellence in 
reading differed little from the previous year. In reading at grade five, 67 
buildings, or 8 percent, reached the standard of excellence, compared to 9 percent 
of buildings in 2000. At grade eight, 37 buildings, or 7 percent, reached the 
standard of excellence, a figure that has remained constant from the previous 
year. Thirty-two buildings, 8 percent, attained the standard of excellence in grade 
11 reading. That’s up slightly from 2000 when 7 percent of buildings reached the 
standard of excellence. 

               In mathematics, 158 buildings, or 17 percent, achieved the standard of 
excellence for fourth grade. That represents a significant increase from the 
previous year, when just 8 percent of buildings reached the standard of excellence 
at fourth grade. Large jumps were also made in grades seven and 10 in 
mathematics. At grade seven, 60 buildings, or 11 percent, reached the standard of 
excellence, as compared to 7 percent last year. Eleven percent of buildings also 
reached the standard of excellence at 10th grade, an increase from the 5 percent 
that reached the standard last year. 

               Seventy-four buildings reached the standard of excellence in fourth 
grade science. That represents slightly more than 8 percent of the buildings in the 
state. At the seventh grade, nearly 7 percent of buildings reached the standard of 
excellence in science and just more than 5 percent of buildings attained the 
standard of excellence at grade 10. 

               In social studies, just more than 8 percent of buildings attained the 
standard of excellence at the sixth grade. More than 6 percent of buildings 
reached the standard at the eighth grade, and an equal percentage attained the 
standard at the 11th grade. 
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II n Kansas, the number of students passing advanced mathematics and 
science courses has risen steadily over the past five years. This is a good 
indicator of achievement because students who take and pass advanced 
courses are more likely to be successful in school and continue their 
education beyond high school.  

               In total, more students passed advanced mathematics and science 
courses in 2000-01 than in any of the previous five years. The numbers passing 
advanced mathematics courses are up nearly two percentage points from last 
year, while the numbers passing advanced science courses jumped by three 
percentage points. Gains were made among nearly all populations, the exceptions 
being among Asian students, who have consistently outscored all other 
populations in math, and Native American students in science.  

               Significantly, the number of students who qualify for free or reduced 
priced lunches who passed advanced mathematics or science courses increased 
considerably over the previous year. The number of students in this 

population passing advanced mathematics classes increased by nearly eight 
percentage points, while the number passing advanced science courses was up 
more than seven percentage points. Another noticeable increase occurred among 
Hispanic students passing advanced mathematics courses. That number was up 
nearly eight percentage points from the previous year. 

              Because students who complete and pass advanced courses are more 
likely to do well in school, Kansas schools are encouraged to support their 
students in taking and passing advanced courses. The percent passing advanced 
courses is one of the considerations used in the accreditation system. Although 
advanced courses are locally determined, advanced courses in mathematics 
typically include those taught after first-year algebra and geometry, usually 
algebra II and calculus. In science, advanced courses are generally those taken 
after biology, such as physics or chemistry.  
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Reading as a SchoolReading as a School--Wide PursuitWide Pursuit 

WWWW hen we think of reading instruction, we tend to think of the 
primary grades. However, research has shown that sustained 
reading instruction, right through the secondary grades, is crucial 
to enhanced student achievement. Blue Valley West High School 

in the Blue Valley School District, is providing a good model for secondary 
reading instruction, with the help of Reading Specialist Susan Oestreicher. 

               Susan works closely with the Communication Arts Department, but her 
principal, Dr. John Laurie, placed her in a separate department to emphasize that 
reading is a school-wide pursuit, not just a goal of the Communication Arts 
Department. Susan is able to work collaboratively with a core team of department 
chairs to plan school-wide reading and communication instruction. She feels 
strongly that the support of her principal has made reading and communication a 
high priority at Blue Valley West.   

              Teachers at Blue Valley West are using several programs to enhance and 
promote their students' growth in communication.  The programs include 
Degrees of Reading Power (DRP), a standardized assessment that provides staff 
with independent, instructional, and frustration reading levels 
for students. Beyond providing student DRP levels, the publisher provides DRP 
levels for textbooks and works of literature. Teachers at West know not only the 
reading levels of students, but also the reading levels of the books used in 
instruction so that when there is a disparity between a book and the instructional 
level of a student, the teacher can be prepared to provide interventions before, 
during, and/or after reading to bridge the gaps. 

               Another of Susan’s school-wide reading efforts is the production of 
West's Weekly, a newsletter reminding staff of comprehension and vocabulary 
strategies. The newsletter also publicizes book club meetings,  

professional books or articles, and websites. This on-going staff development 
effort serves as a reminder that West reveres reading. 

              Other ways West promotes reading school-wide include the formation of 
three book clubs-one each for students, families, and faculty. Additionally, 
teachers work with the media specialists to encourage research in print as well as 
electronic media. Many teachers encourage Sustained Silent Reading during 
seminars on Tuesday and Thursday, and basic to that success is the model 
provided by teachers who read during that time, as well. 

                       Susan believes that a school-wide reading focus is imperative for reading skills 
to improve for all students and feels fortunate to work with a staff that has shown 
its commitment and support for such a focus.  
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What’s Working in the SchoolsWhat’s Working in the SchoolsWhat’s Working in the SchoolsWhat’s Working in the Schools    
MathematicsMathematicsMathematicsMathematics 

OOOO ne of the early mathematics skills children need to learn for future 
success is problem solving. While it has particular application in 
mathematics, problem solving is also a skill that cuts across the 
curriculum, so at Roosevelt Elementary School in Hoisington, staff 

adapted a problem-solving model called “The Handy 5” for use across their 
curriculum.   

The Handy 5 model emphasizes using an information-thinking skills 
strategy to support student learning in mathematics as well as reading and all 
other academic areas and the arts.  The research-based model was developed by 
the Kansas Association of School Librarians and received the Highsmith 
Research Award in 1997.  

               Perhaps the best part about the model is that it incorporates memory 
triggers that assist young children in recalling the steps necessary in solving a 
problem. That’s important at Roosevelt, a school with just more than 47 percent 
of its students qualifying for free or reduced priced lunches. The school serves 
pre-kindergarten through third grade students and includes a transitional first 
grade. The Handy 5 method has children count off the five steps to problem 
solving on the five fingers of their hand. 

 Staff at Roosevelt developed a sequence of instruction for using the 
problem-solving model across all grade levels.  The first step in the Handy 5 
method has children asking themselves “what am I supposed to do?” This step 
includes identifying the assignment, reviewing the time schedule and looking for 
new terms. It also has students determine what the end product should look like. 
In step two, students ask themselves “how do I get the job done?” Answering this 
question involves identifying resources needed, determining where to go for 
those resources and how to evaluate them. 

In step three, children are reminded to “get the job done.”   In this  

step, children review whether all the pieces of the assignment are in place and 
whether the job is progressing according to the time line. In step four, students 
ask “what do I have to show for it?” Here, students review whether their product 
fits the guidelines of the assignment and whether it represents their best quality of 
work. Step five asks students to evaluate how well they did on the assignment. 
What did they learn? Does their final product reflect that learning? How might 
they do it differently next time? 

To measure the progress students are making with this skill, required 
samples are collected in both reading and math, although all grade levels are 
strongly encouraged to use the problem solving strategy frequently within their 
classroom across the curriculum, such as for art activities and assignments.   

(Continued on next page)  
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Rubrics are used to evaluate the use of the model as well as the students’ 
work.  For instance, the teacher’s rubric for product evaluation would look like 
this: 

ü 4 – The product reflects the student’s thorough, complete 
understanding of the problem. 

ü 3 – The product reflects the student’s substantial understanding of 
the problem. 

ü 2- The product reflects the student’s partial/incomplete 
understanding of the problem. 

ü 1 – The product reflects the student’s misunderstanding or serious 
misconception of the problem. 

The corresponding student rubric under “What do I have to show for it?” 
would look like this: 

ü 4 – I did a great job of finishing the assignment and correctly met the 
required criteria. 

ü 3 – I did a good job of finishing the assignment by correctly meeting 
most of the required criteria. 

ü 2 – I did a fair job of finishing the assignment and met some of the 
required criteria. 

ü 1 – I did a poor job of finishing the assignment and met few of the 
required criteria. 

 
 
               The staff at Roosevelt has seen evidence that students enjoy using this 
strategy and that they are improving their academic learning while solving both 
academic and daily problems. 



Commitment and Continual Practice Lead to Joyful LearningCommitment and Continual Practice Lead to Joyful Learning 

What’s Working in the SchoolsWhat’s Working in the SchoolsWhat’s Working in the SchoolsWhat’s Working in the Schools    
ScienceScienceScienceScience    

[32] 

SSSS haron Keagy believes in inquiry science. As a fourth grade teacher in 
the Haysville School District, Sharon has set a goal of increasing the 
desire of all her students to participate in science and she is confident 
that taking an inquiry-based approach to the subject will help her 
achieve that goal. 

Participating in inquiry-based activities requires the asking of questions. 
For instance, to meet the district’s curriculum objective of learning about trees, 
plants and the life cycle of plants, Sharon’s class will participate in a year-long 
study of a tree selected by the class from a grove of trees behind the school, as 
well as work with seeds and plants inside the classroom. The students will work 
in groups to examine the tree and their plants, discuss their observations and learn 
to ask questions that could be investigated by a fourth-grade scientist. For 
instance, the students may ask how light will affect the growth of their plant. To 
answer the question, students will place one plant in a closet and the other in 
sunlight and study the growth patterns of each plant. Sharon will facilitate the 
learning process by providing feedback and guiding students toward resources 
that can help them discover the answers to their questions.  

At the same time, it will be important for students to understand the 
questions they cannot answer as fourth grade scientists. For instance, in the study 
of their tree, students might ask why the leaves of the tree change color. That’s 
when it is Sharon’s role as facilitator to help the students understand that while 
the question is a good one, it is not one a fourth grade scientist can answer. 

As the unit progresses, the students begin to see that the process of 
finding the appropriate questions to test is the real goal of their project.  

 

This activity is central to inquiry science and is 
the key to process thinking. 

Once students become comfortable 
with this skill, they can apply it across the 
curriculum. Integrating their science learning 
into other curricular areas, such as the arts, 
literature, music, mathematics, reading and 
writing, allows students to experience a part of 
the scientific process no matter what their 
particular abilities or talents may be. 

Sharon is such a believer in the inquiry-based 
approach, she would like to encourage other 
teachers to adopt this method of learning, as 
well. As Sharon explains, a major challenge 
for teachers is learning and using well their 
role as facilitator and guide.  Teachers using 
inquiry science do not dispense information as 
much as facilitate learning, guide thinking, and 
model process.  Sharon suggests that providing 
consistent, integrated practice of inquiry 
thinking and application of that thinking 
process is the most effective way to get 
children to love science and love learning. 
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Past, Present, and Future Come Together in Social Studies Project Past, Present, and Future Come Together in Social Studies Project  

EEEE ach year, students at Lyons High School are asked to complete a 
project that allows them to study the past, apply that knowledge to the 
present, and then project it to the future.  The assignment accomplishes 
a number of things, including measuring the progress of individual 

students as well as assessing the entire social studies program at the high school. 
In completing the assignment, students gain experience working in and with a 
group, writing reports, and giving oral reports.   

The project works like this: students are given a hypothetical problem of 
national significance. For instance, one year students were given the following 
situation: you are living in present-day America and you are the individual with 
the most influential voice in this society. Identify the groups in society considered 
needy and helpless. Do you and your country have a legal and moral duty to help 
these groups? Pick one of the groups you identified to help and explain why you 
chose that group. What kind of help will you provide this group, and why did you 
choose to provide that kind of help over any other kind of help? 

Students then work in groups to develop a plan, research the problem, 
and write a paper that provides a solution to the problem. Guidelines and rubrics 
for assessing work are available throughout the process so that students always 
know the requirements and the grading focus. 

The project is completed by sophomore students as part of their world 
history classes and by juniors as part of their American history classes. The 
students are divided into groups and each group is required to research the 
problem from four different reference points related to world history or American 
history respectively. The papers must demonstrate appropriate use of technology 
for the grade level.  

Seniors are given a more complex task. In their government/economics 
class, the seniors are provided with the same  

 

problem, but are required not only to work 
within a group to write a group paper, but 
also to answer specific questions that look at 
legal and social consequences as well as 
economic and ethical issues. Finally, seniors 
are required to prepare and present an oral 
report to a citizen committee of 
approximately three people who evaluate the 
presentation. 

One of the keys to the success of this 
program is having appropriate scoring 
rubrics for each grade level, and the staff at 
Lyons High School has worked hard to 
develop them. In addition to this 
performance assessment, students are also 
provided a self-evaluation checklist to use as 
a means of planning their work. This project 
activity has been developed to encourage 
students not only to learn history and other 
social sciences, but also to understand the 
global relationships that our country has 
with other countries and to use his or her 
social conscience for the betterment of 
society. 
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OO ne of the basic requirements for student learning is student 
attendance. In 2001, the Kansas attendance rate remained high at just 
under 95 percent. The same was true among ethnic and 
socioeconomic groups, where the attendance rate held relatively 

steady from the previous year.  

The largest increase in attendance was among African American students, where 
the rate was up more than one full percentage point.  The student attendance rate 
is determined by dividing the average daily attendance by the total average daily 
membership. The accompanying chart shows data disaggregated by gender, 
students eligible for free or reduced priced lunches, and ethnicity/race. 

 

 
 
 

    

Total 94.8 94.6 94.6 94.92 94.89 

Males 94.8 94.9 93.7 95.09 95.01 

Females 94.5 94.5 92.9 94.73 94.77 

Free/Reduced 92.4 92.7 92.3 92.94 93.46 

      

White 95.2 95.1 95.3 95.28 95.16 

African American 92.1 91.5 92.3 92.48 93.64 

Hispanic 93.3 92.9 92.9 93.67 93.79 

Native American 92.4 92.2 92.4 93.46 92.94 

Asian/Pacific Islander 97.7 95.6 95.3 95.32 95.99 

Average Student Attendance Rate
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Graduation Rates Increase While Dropouts Hold Steady Graduation Rates Increase While Dropouts Hold Steady  

GGGG raduation rates in Kansas were up nearly a full percentage point in 2001 
to their highest level in five years. Nearly all subgroups experienced an 
increase in graduation rates, with the most dramatic increase being 
among African American students. 

               Graduation rates for African American students increased six percentage 
points from 2000 to 2001. The sharp increase came after a period of small but 
steady decreases in the graduation rate for this group since 1997.  

               Trend data for the past five years shows that the graduation rate is up 
among all groups except Hispanic students, where the rate is down by nearly 
eight percentage points from five years ago. 

               Meanwhile, the state’s dropout rate held steady or decreased among 
most populations. The exception is among Native American students, where the 
dropout rate increased a full percentage point. The largest decrease in dropout 
rates is among Asian/Pacific Islander students, where the rate dropped by a full 
percentage point. Five-year trend data shows that the dropout rate is down among 
all subgroups. The largest decreases over the past five years have occurred among 
the African American and Hispanic populations. 

 
 

(Continued on next page.) 



[36] 

AttendanceAttendanceAttendanceAttendance    
Graduation and Dropout RatesGraduation and Dropout RatesGraduation and Dropout RatesGraduation and Dropout Rates 

               Dropout rates are calculated using dropouts reported for the year for 
grades 7-12 and dividing by the total enrollment for the year for the same grades. 
Dropout rates are a one-year indicator of students who left school and are not the 
inverse of graduation rates. 

               Graduation rates can be measured in a number of ways and 
often differ from state to state. Kansas uses a nationally-recommended method 
that looks at the same group, or cohort, of students from the ninth grade year 
through the 12th grade. The data are presented as a cohort rate. Dropouts and 
transfers over the four-year period are included when determining the class 
graduation rate. 

 

               The graduation rate is determined by adding the number of graduates 
(seniors) with the year three dropouts (when seniors were juniors), the year two 
dropouts (when seniors were sophomores) and the year one dropouts (when 
seniors were freshmen) and then dividing the total by the total number of 
graduates. That number is then multiplied by 100 to arrive at the  graduation rate. 
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Kansas’ Low Rate of Violence Gets Even LowerKansas’ Low Rate of Violence Gets Even Lower 

DDDD espite troubling headlines from around the country, violence in 
public schools continues to occur infrequently, particularly in 
Kansas schools. In the 2001 school year, the number of violent acts 
against students dropped from an already low level. In fact, the 

number of violent acts against students has gone down for nearly all populations. 

               One of the more dramatic decreases is seen among African American 
students. The number of violent acts against students among this population 
dropped from 6.22 acts per 100 students in 2000 to just 5.0 per 100 students in 
2001. A similar drop was seen among this population in the number of violent 
acts against teachers. The number of violent acts against teachers is down among 
all student populations, in most cases to their lowest number in the past five 
years. 

               The accompanying charts show the total number of violent acts 
committed in Kansas schools over the past five years. Although violent acts can 
be defined in many ways, in Kansas schools they are deemed malicious acts 
against students or staff which result in the student receiving an out-of-school 
suspension or expulsion. 

               Schools may have a local definition of violent acts which impacts the 
overall data. Some schools have a “no tolerance” policy for violent acts which 
reflects a higher number of violent acts being reported by some districts. 

(Continued on next page.) 
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KK ansas schools do not run themselves. Here’s a look at the dedicated 
people who keep our schools operating each day. 

 

 

SchoolSchool--Based Instruction:Based Instruction:  
ü In 2000-01, a total of 32,740 teachers were employed in public schools 

grades K-12. Classroom teachers make up 51 percent of all public school 
employees. 

ü There are 6,902 teacher assistants providing direct classroom support for 
teachers in Kansas schools. They make up 11 percent of all public school 
employees. 

ü Principals and assistant principals provide instructional leadership in our 
schools. The 1,755 principals and assistant principals in Kansas public 
schools make up nearly 3 percent of public school employees. 

ü Teachers, teacher assistants and principals combined make up 65 percent of 
all public school employees. 

Support Personnel:Support Personnel:  
ü Our schools could not operate without the individuals who keep our 

buses running, our buildings clean and well maintained, our lunches 
served and our records in order. The 16,335 people who do this work 
make up 26 percent of public school employees. 

ü Guidance counselors, school psychologists, social workers, audiologists, 
speech therapists, school nurses and other professionals play a vital role 
in our schools. There are 3,587 of these professionals working in our 
schools, comprising 6 percent of public school employees. 

ü There are 2,061 central office administrators, managers, curriculum 
specialists and other directors setting policies and directing operations 
for local school boards. These superintendents, assistant superintendents, 
school business officials and directors of district-wide programs make 
up 3 percent of public school employees.  

(Continued on next page.) 
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The need to attract and maintain a quality teaching force for our schools 

began to take on even greater importance during the 2000-01 school year as a 
growing teacher shortage made its effects known in Kansas schools. Public 
schools started the year with 530 teacher vacancies, particularly in the areas of 
special education, mathematics, science, music and foreign language. This lack of 
available personnel helped underscore the value of the quality instructors 
employed by our schools. Following is some information about the teaching force 
in Kansas: 

ü In 2000-01, there were 14,599 classroom teachers in Kansas who held 
advanced degrees. 

ü Sixty-eight public school teachers in Kansas have achieved certification 
through the National Board of Professional Teaching Standards. 

ü Of the 32,740 public school teachers in Kansas in 2000-01, approximately 1 
percent were pre-kindergarten teachers, 49 percent were elementary teachers, 
18 percent were middle school/junior high teachers, 32 percent were high 
school teachers and 10 percent were special education teachers. 

ü Within the 2000-2001 Kansas teaching force, 27 percent are male and 73 
percent are female. Approximately 96 percent of teachers are White, 2 
percent are African American, 1 percent are Hispanic and fewer than 1 
percent are Asian or Native American. 

ü The average teacher salary in Kansas is $35,784, compared to the national 
average of $42,929. That is a difference of more than 16 percent. 

ü Approximately 30 percent of Kansas teachers will leave the profession in the 
first five years of practice. 

ü Approximately 86.5 percent of personnel are returning teachers, 4.4 percent 
are new teachers and 4.8 percent come from other schools within the state. 
Just 1.6 percent of teachers come from outside the state. 

ü    Approximately 51 percent of the certified personnel in Kansas schools are 
over age 45 and 35 percent are over age 50. 



DD emographically, Kansas school districts have changed little in recent 
years – they continue to come in all shapes and sizes. The 304 school 
districts in the state cover areas ranging from 8.5 square miles to 992 
square miles with enrollments as small as 54 students and larger than 

45,000 students. While physically the median size of the state’s school districts 
remains right around 228 square miles, median enrollment has dropped to 553 
students from 568 a year ago. 

               Among the student population, the percentage of male and female 
students has varied little in the past five years, with males making up roughly 51 
percent of the population and females accounting for 49 percent. The student 
body remains predominantly white, comprising 79 percent of the population. 
Black and Hispanic students make up just more than 8 percent of the student 
body each, and Native American and Asian students account for 1 and 2 percent 
of the population respectively. Those percentages have remained relatively 
constant over the past five years. 

               The state’s student population also continues to hold steady in the 
number of students qualifying for free or reduced priced lunches. Approximately 
32 percent of the state’s student population falls into this category, a figure that 
has changed little over the past five years.  

One area of the student population that is seeing changes is the number 
of non-native speakers of English. Over the past five years, the number of 
students in this category has increased more than 37 percent. During the 2000-01 
school year, there were more than 18,000 limited English proficient (LEP) 
students in Kansas K-12 classrooms. Changes are also evident in the number of 
Kansas students with an Individual Education Program (IEP). An IEP can be 
developed for students facing physical, emotional or cognitive disabilities, as well 
as for gifted students. During the 2000-01 school year, there were more than 
76,000 Kansas students with an IEP. That number has increased steadily over the 
past five years. From 1999 to 2000, large increases in the number of students with 
developmental delays were experienced. This group of students saw a 166 
percent increase in the one-year period, although these students still comprised 
just 1 percent of the students with exceptionalities. A steady increase has also 
been experienced in the number of students with autism. This group of students 
has seen an increase of more than 160 percent over the past four years.   

(Continued on next page.) 
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With the changes in the state’s student population have come changes in 
funding for schools. The average increase in general fund expenditures per pupil 
in Kansas districts was 2.11 percent over the past five years. During the same 
time the inflation rate was at 2.44 percent. 

Despite the funding challenges faced by the state’s schools, students 
continue to leave Kansas schools well-prepared to continue their education or 
join the workforce. According to the most recent data, approximately 44 percent 
of Kansas high school graduates go on to a four-year college or university, and 
nearly 26 percent attend two-year colleges. Approximately 6 percent of high 
school graduates in the state go on to attend other post-secondary institutions, and 
about 12 percent enter employment following high school. 

               One of the initiatives aimed at maintaining and improving these 
favorable education outcomes is the effort to recruit quality applicants into the 
teaching profession. Kansas schools faced challenges filling teaching positions 
during the 2000-01 school year, and all indications are that this is a difficulty 
facing schools for a number of years to come. Last year, there were more than 
1,700 program completers in the state’s teacher education programs. A program 
completer is someone who completes an institution’s approved program; it cannot 
be assumed that each completer is a different person as teachers often have more 
than one endorsement area. Among the program completers in the state, 1,026 
completed elementary education programs, 92 completed middle school/junior 
high school programs and 740 completed secondary programs. There were 57 
program completers in K-12 programs.  

               What we have learned in studying those who complete teacher education 
programs is that significant numbers of those who complete programs do not go 
on to accept teaching positions. Of those that do, roughly 30 percent will leave 
the profession within the first five years. 

                             A number of reasons exist for leaving the teaching profession, although 
compensation remains a primary concern. In Kansas, the average teacher salary is 
$35,784, compared to the national average of $42,929. State Board of Education 
members have made increasing Kansas teachers’ salaries to the national average 
a top priority. 

 

Profiles of Kansas EducationProfiles of Kansas EducationProfiles of Kansas EducationProfiles of Kansas Education    

[42] 



TT he initial issue that grabbed attention early in the legislative session 
was the organization of school districts in Kansas. In January 2001, 
legislators were presented with the results of a study conducted by a 
Denver consulting firm that suggested a number of ways to reorganize 

Kansas school districts for improved efficiency and performance. The study was 
mandated by the 1999 Legislature. 

The study offered three alternatives to school district organization. One 
alternative was based on student performance as compared to per pupil spending, 
a second was based on optimal school size and a third option combined the 
information on performance and costs with the information on school size to 
identify districts that would benefit from reorganization. Each scenario involved 
the consolidation of a number of school districts, which could have resulted in the 
state dropping to as few as 255 school districts from the current 304. Although 
the report generated considerable discussion among school officials, legislators 
did not choose to act on the recommendations. The report was referred to a 
subcommittee, which took no action. 

Other education issues were addressed by the 2001 Legislature, 
including those outlined below:  

FinanceFinance  
               House Bill 2336 increased the base state aid per pupil (BSAPP) by $50 
and the at-risk weighting from 9 percent to 10 percent. As a first priority, 1 
percent of the at-risk funds were to be used by districts to achieve mastery of 
basic reading skills by the end of third grade. Districts already demonstrating 
mastery would not be held to this provision. The State Board of Education was 
directed to develop a standard for third-grade reading mastery. Districts are 
required to provide information to the State Board regarding their remediation 
strategies and their results in achieving the Board’s third-grade reading mastery 
standards. The report must include documentation of remediation strategies and 
improvement of students who performed below expectations on the second-grade 
reading diagnostic test.  

(Continued on next page.) 
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LegislationLegislationLegislationLegislation    

Finance Finance continuedcontinued.. 
Districts in which third-grade students meet the State Board’s standards for 
mastery of third-grade reading skills may, upon request, be released from the 
requirement to dedicate a specific portion of the at-risk weight to the reading 
initiative. 

The bill also expanded the 4-year-old at-risk program from 2,230 
participants to 3,756 in 2001-02, and to 5,500 in 2002-03. In addition, the bill 
directed that the amount of state special education categorical aid a district 
receives during the current school year be converted to pupil weighting for the 
purposes of determining the State Financial Aid of a school district. This places 
that money into the district’s general fund budget, increasing the size of the 
general fund budget for purposes of the Local Option Budget (LOB) calculation. 

               House Bill 2336 also added Liberty Juvenile Services and Treatment in 
Wichita, King’s Achievement Center in Goddard and Clarence M. Kelly 
Transitional Living Center in Topeka to the listing of facilities qualifying as 
Juvenile Detention Facilities and eligible for state aid for education of children 
housed there. 

The bill directed the Legislative Coordinating Council to provide for a 
professional evaluation of school district finance to determine the cost of 
providing a suitable education for Kansas children. The objective of the study is 
to address any inherent inadequacies and inequities in the current school finance 
law. The bill also allows school districts to adopt a policy that expands the school 
term for students in need of remediation or for disciplinary reasons; amends the 
law requiring schools to provide basic vision screenings to students to provide 
that each student in need of assistance to master basic reading, writing and 
mathematics skills is encouraged to obtain an eye exam to determine if the 
student suffers from a condition that impairs the student’s ability to read; and 
increases the Legislative Educational Planning Committee from 11 to 13 
members – seven House members and six senators 

Senate Bill 161 authorizes local school boards to adopt a policy that provides for 
the acquisition of credit cards in the name of the district for use by its designated 
officers and employees. The policy must include limitations and restrictions on 
the use of the cards and on the amounts and categories of  

expenses that may be paid with them, and must provide for maintaining a public 
record of all expenditures for payment of credit card charges incurred by the 
district. The bill also authorizes local school boards to adopt a policy for 
accepting payment of fees, tuition or other district charges by credit or debit 
cards. In addition, the bill allows local school boards to delegate to the 
superintendent the power to execute contracts on behalf of the district for 
purchases of goods and services up to $10,000 in value. 

TransportationTransportation    
               House Bill 2217 removed the July 1, 2002 expiration date of a law that 
permits school districts to transport certain nonresident students across school 
districts boundaries for the purpose of school attendance. 

               Senate Bill 115 provides that used school buses purchased for the 
purpose of being used as a day care program bus, church bus or by a not-for-
profit organization do not have to be repainted. The bill also expands the 
definition of a “day care program bus” to include not only day care programs for 
mentally retarded and other disabled children, but any licensed child care facility. 
In addition, school districts and nonpublic schools are required to use school 
buses when transporting 10 or more students. Vehicles not meeting the definition, 
but which were previously authorized, may continue to be used until July 1, 2005. 

(Continued on next page.) 
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SafetySafety  
               House Bill 2289 amends the law that provides for the suspension of a 
student’s driver’s license or driving privilege for possession of a weapon or drugs 
at an accredited school, on school property or at school-supervised activities to 
direct that, in such circumstances, the chief administrative officer of the school 
reports the incident to the appropriate law enforcement agency. That agency then 
investigates the matter and, within three days, gives written notice to the Division 
of Motor Vehicles of the Department of Revenue of the act committed by the 
student for the purpose of having the student’s driver’s license and/or driving 
privilege suspended. The bill also modifies the definition of “weapon” for 
purposes of the law pertaining to one-year expulsions from school and one-year 
suspension or revocation of driving privileges. The definition of “weapon” now 
includes stun guns. 

Display of United States FlagDisplay of United States Flag  
               House Bill 2105 amends two existing statutes regarding patriotic 
observations and display of the United States flag by public schools. The bill 
requires that patriotic observations in public schools include instructions relating 
to flag etiquette, use and display. The bill also requires that the flag be displayed 
by schools according to instructions relating to flag etiquette, use and display. 
The State Board of Education is directed to adopt rules and regulations to 
implement the provisions. 
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KK ansans have a right to be proud of their public education system. 
Academic achievement in Kansas is high, particularly on national 
measures. Our state performs well against the rest of the nation and 
there is every indication that the challenging standards established for 

Kansas students leave them well prepared to move on to post secondary 
educational opportunities or into a competitive marketplace. 

               Yet, there are challenges to be addressed. While there have been small, 
incremental improvements in student performance over the past few years, 
overall Kansas students’ performance has remained high but level. That will not 
change until a way is found to boost performance among the state’s lowest 
performing students. Results from all the tests students take indicate that poverty 
is the leading indicator of low student performance. Students in high poverty 
populations consistently perform below the level of their more advantaged peers. 

               Addressing the performance gap between students from low income 
families and their more advantaged peers is critical to ensure all Kansas students 
are learning well and are well prepared for their futures. Understanding the 
critical nature of this issue, the State Board of Education has adopted as one of its 
primary goals helping all students meet or exceed academic standards. Achieving 
this goal will require a number of elements. 
 
               First, strategies must be developed for working with high poverty  

populations.   Students in this population tend to enter school with low literacy 
skills. When children start school behind their peers in these critical skills, 
it is difficult for them to ever catch up. That’s why making high quality 
early childhood programs available to all students is a key element in 
improving performance for all students. But these efforts can’t stop in 
early childhood. Providing additional time to work on literacy skills 
through the primary grades will ensure students have a strong literacy 
foundation to aid in intermediate and secondary learning. 

It will also be important that teachers are exposed to high quality staff 
development programs to assist them in working with these populations. These 
students are not being reached through the conventional methods so teachers 
must have a variety of instructional methods available to them and they must 
have the necessary knowledge and confidence to use those methods effectively.  

               The importance of the classroom teacher in helping students reach their 
full potential cannot be stressed enough. Study after study has shown that the 
quality of the classroom teacher is the number one factor impacting student 
learning. The quality of school leaders, both at the building and district level, also 
affects how well students learn. Attracting high quality educators to Kansas 
schools is an essential part of improving performance among all students, yet 
Kansas finds itself facing a potentially critical shortage of qualified educators. 
Fewer graduates of teacher preparation programs are choosing to go into the 
teaching profession, and the attrition rate among those who do is about 30 percent 
in the first five years. A majority of the state’s teaching force is nearing 
retirement age, and less than 5 percent of teachers are new to the profession.  

Recognizing the importance of teacher quality to student performance, 
the State Board has adopted as its second primary goal recruiting, preparing, 
supporting and retaining competent, caring and qualified teachers for every 
classroom and leaders for every school. Achieving this goal will mean attracting 
the best and brightest into the teaching profession with competitive salaries and 
benefit packages, as well as improved support and mentoring programs.  

There is a third key element in helping all students learn well and it 
involves changing the educational system itself to accommodate students who  
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learn at different rates. Over the years, the current education system has  proven it 
works well for a majority of students, but there is a population of students that 
requires a greater amount of time to learn at the level set out in state standards. 
There is also a small population of students who can learn to that level in less 
time than is required by the majority of students. It makes sense to develop a 
system of education that will accommodate those learning needs, while holding 
the standards to which students are expected to learn constant.  

Recognizing the different ways and different rates at which students learn, it 
becomes necessary to consider different ways in which students can demonstrate 
that they have learned to the standards established for them. Already, high 
schools and districts in Kansas are providing different methods for students to 
demonstrate what they have learned – some through senior  

projects, some through local assessments or other methods. If the goal is truly to 
help all students learn, then multiple pathways must be provided for students to 
demonstrate that they have met academic standards. As the education 
system moves from holding time as the constant and learning as the 
variable toward making learning the constant, it will be imperative to 
recognize and accommodate different learning styles. Schools will have to 
become more flexible, in instructional methods, in the length of the school 
day and year, and in the evaluation of learning. It is in this area that the 
State Board established its third and final primary goal – redesigning 
Kansas schools and learning environments for a new century. 

By concentrating efforts in these three areas – helping all students meet 
or exceed academic standards, recruiting and retaining competent and qualified 
educators, and redesigning learning environments for a new century – the ability 
of all students to learn well can be ensued. 
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Education Priorities for a New Century 
 
The Kansas State Board of Education is charged with the general supervision of public education and other educational interests in the state.  While clearly acknowledging the 
role and importance of local control, the State Board of Education has the responsibility to provide direction and leadership for the supervision of all state educational 
institutions under its jurisdiction. 
 
With this in mind the Board has adopted the following mission: 
 
The Kansas State Board of Education promotes student academic achievement by providing educational vision, leadership, opportunity, accountability, and 
advocacy for all. 
 
The Board believes that focusing on this mission will lead to an educational system which is embodied in the following vision statement: 
 

• Help all students meet or exceed academic  standards; 
• Recruit, prepare, support and retain a competent, caring and qualified teacher for every classroom and leader for every school. 
• Redesign Kansas schools and learning environments for a new century. 


